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Abstract of Dissertation 
VI DEO'l'APE !v10DELUJG OF SELF- TJISCLOSI 
BEHAVIOR IN COUNSELOR TRAI IN 
PRACTICUM EXPERIENCES 
This study investigated the effects of videotape 
modeling of self-disclosing behavior on counselor trainees. 
More specifically, the study was designed to determine 
whether an increased willingness to disc e one's 
attitudes and opinions appropriate situations could 
be taught to counselor trainees as part of their training. 
The subjects were two groups of counselor trainees 
se cted not on a random basis, but on the basis of their 
availabi ty from two different sections in the Counseling 
Practicum at Fresno State University. One group (the 
Experiment group, with 12 counselors) was provided self-
disclosing training, and the other was not provided self-
disclosing training and was labeled the Control group (with 
14 counselors). 
At the beginning, and at the end of the udy the 
Self-Disclosure Situational Survey (SDSS) was administered 
to each of the subjects. Both groups were assigned 
clients and audiotapes of their sessions were recorded. 
All subjects were rated in terms of self-disclosure, us 
Carkhuff Scales by two judges after a three week period. 
Th also were rated by their c ents on Relationship 
Inventory (RI). 
The anlysis of covariance was used to analyze the 
relationship between the pre-test and the post-test on the 
counselor trainees 1 SDSS score. 'rhree 2x2 ANOVA 1 s were 
used to study the interaction and interrelationship of the 
independent variables, sex and treatment, on the ning 
dependent variables. These dependent variables were: 
l) student trainees' sel-f-disclosure on SDSS, 2) students 1 
clients' self-disclosure on S , 3) the rating of the 
judges on the Carkhuff's Scale, and 4) the rating of 
c ents on the RI. 
This study found that counselor trainees using 
videotape modeling of self- closing behavior demonstrated 
an increase in self- closing behavior. There 
appeared to be a signi cant positive re 1onsr1ip netween 
the counselors' self-disclosure and the outcome of the 
counse ients of the counselors in this stu 
to training did not sho~ more self-disclosing 
behavior than d clients of counselors who did not 
rece e the tr In a on, sox of the 
subjects did not apnear to be an tant factor 
in self- closure in an adult s 
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INTRODUCTION TO THE STUDY 
The importance of the use of different applications 
of mechanical media such as simulation films and tapes in 
guidance and counselor education has been noted by Kagan, 
(1970). He indicated that one of the important contri-
butions that technology can provide seems to be its 
ability to extend the level of creativity, imagination, 
and potential of educators and students by reproducing 
potentially threatening situations on film, videotape or 
audiotape within·a laboratory setting. 
The application of video simulation and video 
modeling has been a useful technique for training counsel-
ors. It has also been valuable in a variety of counseling 
and training situations directed toward helping people 
change certain interpersonal behavior (Kagan & Krathwohl, 
1967). 
Walz & Johnston (1963) employed videotape to record 
counseling sessions and discovered that counselor trainees 
who viewed the tapes seemed to gain greater self-awareness 
and personal confidence. The major findings of their 
investigation suggested that videotaping offered promise 
l 
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as a unique manner of assisting counselors to view their 
counselinc performance. 
Videotape recording was used in conjoint marital 
therapy to increase the marital partner's awareness of 
multiple channels of communication (Alger & Hogan, 1967). 
It was also used as a modeling technique de d to help 
clients e cit self-disclosure and to improve client 
understanding of counseling expectations (Wuehler, 1975). 
An important part of many contemporary schools of 
psychotherapy, especially those influenced by existen-
tialism and the human potential movement, emphasizes 
therapist self disclosure (Johnson, 1971). Self disclosure 
is the hypothesis proposed by Jourard in 1964, that 
willing, "transparent" presentation of the self to another 
person facilitates interpersonal health and interpersonal 
relationships and contributes to physical health. 
"Transparency" is defined as the honest attempt by a 
person to reveal his innermost thoughts and feelings. 
Jourard devised a questionnaire which asks how much a 
person has told to selected others on various topics in 
the past. 
While client s f-disclosure has always been encouraged 
in therapy, some schools of psychotherapy such as 
existentialism have broken the dictum of the non-
revealinG therapist and permit, if not encourage, 
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therapist self-disclosure (Johnson, 1971). Research 
concerned with therapist•s self...;disclosure in therapist- · 
client interaction (Simonson et al., 1970; Goodman, 1962), 
interviewer self-disclosure in interviewer-interviewee 
interactions (Jourard & Jaffe, 1970), and experimenter 
self-disclosure in experimenter-subject interactions 
(Drag, 1968) suggests the existence of what Jourard calls 
the 11 dyadic effect" of self-disclosure. The "dyadic 
effect 11 was defined as the increase in self-disclosing 
behavior which results from one person receiving open 
feelings from another; i.e., the self-disclosure of one 
person facilitates the emission of self-disclosure from 
the others (Jourard, 1964; Levin & Gergen, 1969). The 
11 dyadic effect" was studied with a questionnaire designed 
to measure disclosure output to and intake from target 
persons. Substantial correlations were found between 
the measures of disclosure-output and disclosure-input 
with regard to all target persons (Jourard & Richman, 
1963). 
Data from the notions of "distributive justice11 
(Homans, 1961), or unorm of reciprocity" (Gouldner, 1960) 
suggested that a person in a self-disclosure exchange 
situation will disclose more intimate information to 
those from whom he has received more intimate information. 
These findings indicated the 11 dya c effect' 1 to be a 
major factor in disclosure behavior. 
l. THE PROBLEM 
Statement of the problem 
The most effective communication between two 
individuals is direct and honest communication. Since 
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the major process involved in counseling is communication, 
then self-disclosing is one of the core dimensions of the 
interpersonal relationships in counseling situations. 
If a counselor's self-disclosure plays a significant 
role in positive counselor-client interaction, it is 
important to discover ways in which this behavior can be 
taught. Specifically, there is a need to examine the 
effects of videotape modeling of self-disclosing behavior 
on counselor trainees. More specifically, can an 
increased willingness to disclose be taught to counselor 
trainees as a part of their training? Also, to what 
degree, if any, does videotape modeling enhance self-
disclosing behavior on counselor trainees? Furthermore, 
if there a change in self-disclosing behavior, does 
this change contribute to the development of rapport 
between counselor and client? 
'rhe Hypotheses 
In attempting to answer the above questions, the 
following five hypotheses are set forth: 
H1 Regardless of sex, students who were 
given videotape training in se1 f-
disclosure, the experimental group, 
will show more self-disclosing behavior 
than students who did not receive video-
tape training in self-disclosure, the 
control group, as measured by the Self-
Disclosure Situational Survey (SDSS). 
H2 Regardless of sex, students in the 
experimental group will be rated higher 
than those of the control group by 




Regardless of sex, students in the 
experimental group will be rated higher 
than those of the control group by their 
clients in terms of development of rapport 
5 
as measured by the Relationship Inventory (RI). 
H4 Regardless of sex, clients of students 
who were in the experimental group will 
show more self-disclosing behavior than 
clients of students in the control group as 
measured by SDSS. 
H5 There will be no difference between sexes 
on any of the four variables. 
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II. NEED AND JUSTIFICATION FOR rrHE S'I'UDY 
Jourard's further investigation of disclosure and 
\ 
its relationship to the well-being of man were reported 
in his book The Transparent Self (1964). The working 
hypothesis of this book was "man can attain to health 
and fuller functioning only insofar as he gains courage 
to be himself among others". In Disclosing f'lan to 
Himself (1968), Jourard maintained that self-disclosure 
is a healthy behavior for everyone, psychotherapists, 
counselors, as well as laymen. He found that 11 disclosure 
begets disclosure''; that is to say, I tell you about me, 
and you in turn tell me about you. 
Jourard differentiates between what he calls the 
"public self" and the "real self 11 • The 11 public self" is 
the view of a person that he/she desires others to believe; 
the "real self" is similar to what Rogers call "authentic". 
For Jourard, people are acting their "real selves 11 when 
they behave the way they feel, not how they think others 
think they should behave. The way to attain this 11 real 
self" according to Jourard, is to engage in self-
disclosure. 
Other research dealing with counselor self-disclosure 
in counselor-client interaction has shown that the 
counselor who made warm, accepting, self-disclosing 
remarks to the client impressed subjects as being the I 
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most nurturant and elicited the greatest willingness to 
self-disclose (Buildya & SiinO!lson, 197~3). Truax and 
Carkhuff (1965) have also reported significant correla-
tion between therapist and cl nt disclosure. Altman 
and Taylor (1973) have developed theories to account for 
self-disclosure in relationships as they develop over 
time. They have shown that reciprocal disclosures 
between people follow an orderly and systematic process. 
It appeared that self-disclosure often serves to 
define the reciprocal role within counseling relation-
ships, and should play a significant role in counselor 
training. There appeared to be a need to investigate (l) 
whether self-disclosing behavior can be taught using 
videotape as part of counseling skills in a practicum 
experience, and (2) whether the effect of this training 
can be perceived in counselor behaviors by supervisors 
and clients. 
III. THE METHOD AND TECHNIQUES OF RESEARCH 
The method of research was an experimental study 
using two groups of counselor trainees to whom the SDSS 
was administered. The procedure was as llows: 
1. Two groups of counselor trainees were 
selected, not on a random basis, but on 
the basis of their availability in the two 
different sections in Counseling Practicum 
at Fresno State University. One group was 
provided self-disclosure training and was 
labeled the experimental group (E) and the 
other was not provided this training and 
was labeled the control group (C). 
2. At the beginning and at the end of the 
study, the SDSS was administered to each 
of the subjects. 
3. The E group participated in five hours of 
treatment, in which they observed videotape 
models of self-disclosing behavior, engaged 
in self-disclosure activities and observed 
another videotape model of self-disclosing 
behavior. 
4• The c' group also participated in five hours 
of treatment, in which they observed 
videotapes and models of non-revealing 
"interviewing techniques" followed by role 
playing to practice the "interviewing 
techniques" and then observed another 
videotape model. 
5. Both groups were assigned clients in which 
audiotapes of their counseling sessions 
were recorded. E students were provided 
8 
feedback in terms of self-disclosure with 
their ~clients~ on~ a: weekly bas~is for three 
weeks, following the videotape presentation. 
6. All subjects were rated in terms of self-
disclosure, using Carkhuff scales, by two 
independent judges after a three-week 
period. 
7. All subjects were rated by their clients 
on the RI. 
8. The analysis of covariance was used to 
analyze the relationship between sex and 
training. A 2x2 ANCOVA was used to study 
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the interaction and relationship between 
treatment and control groups and sex on the 
SDSS. Three 2x2 AN 0 VA 1 s were used to test 
treatment and sex differences on the RI and 
Carkhuff scales taken by the E and C groups and 
the SDSS scales taken by clients of each of 
the E and C counselor trainees. 
IV. DEFINITION OF TERMS 
Self-Disclosure 
11 Self-disclosure may be defined as any information 
about himself which Person A communicates verbally to 
Person B11 (Cozby, 1973, p.73). According to Chelune 
( 1979, p.2) , this definition must meet the following 
criteria: ·11 (l) it must contain personal information 
about Person A; (2) Person A must verbally communicate 
this information; and (3) Person A must communicate 
this information to target Person B". 
Self-Disclosure Flexibility 
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"Self-disclosure flexibility ••• refers to the ability 
of an individual to modulate his or her characteristic 
disclosure levels according to the interpersonal and 
situational demands of various social situations" 
(Chelune, 1978, p.286). 
Dyadic Effect 
A reciprocal phenomenon of social relationship in 
which participants in dialogue disclose their thoughts, 
feelings, actions, and emotions to othersand are disclosed 
to in return (Jourard, 1971). 
"Public self and Real sel f 11 
These terms were developed by Jourard and were used 
in this study. "The public self is the view of ourselves 
that we desire others to believe, and real self is when 
we behave the way we feel, not how we think others think 
we should behave" (Jourard, 1968). 
Counseling Practicum 
A counseling course of instruction at California 
State University at Fresno which consisted of the follow-
ing goals: a) to provide an opportunity for the 
application of theoretical knowledge associated with 
counseling~; b) to provide experiences toward the 
improvement of trainees' ability to communicate with 
clients; and c) to provide counseling service for 
students in public schools as well as for the general 
population. 
Counselor Trainee 
A graduate student who has completed all the 
requirements of the counseling program and is acquiring 
practical counseling experience and skill under faculty 
supervision. 
Reciprocity 
This term is used interchangeably with "dyadic 
effect" in this study. 
V. ORGANIZATION OF THE REPORT 
Chapter II deals with a review of the literature 
pertinent to this study and Chapter III describes the 
procedures, the selection of the subjects, the instrument-
ation and discusses the statistical design, including the 
hypotheses to be tested. Chapter IV presents the analysis 
of data and the findings of the report. The final chapter 
presents a summary of the data, conclusions, and 
recommendations for further study and research. 
CHAPTER II 
REVIEW OF THE LITERATURE 
Chapter two will present a review of the 
literature and related research relevant to the study 
of self-disclosure in counseling situations. The 
content of this chapter will be presented in four 
sections: a) the theoretical construct of self-
disclosure; b) therapist's self-disclosure; c) 
development of Self-Disclosure Inventories; and d) 
impact of videotape recording in counseling situations. 
Theoretical Construct of Self-Disclosure 
The concept of self-disclosure has its roots in 
existential and humanistic philosophy of Husserl, 
Heidegger, Sartre, Buber, Rogers and Jourard (Chelune, 
1979). To disclose means to make known, to show or reveal. 
"Self-disclosure is the act of making yourself manifest, 
showing yourself so others can perceive you" (Jourard, 
1971). 
Buber (1937) had proposed that through more intimate 
and deeper experiences with others, a person may engage 
himself in a richer self-experience and a more complete 
12 
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relationship th (}od. ~·romm ( ) speculated that a 
person's ab ity to close himself could be the only 
way to counteract the soc t forces which contribute 
to t person's alienation a contemporary society. 
Jourard (1971), as one of the early advocates of 
self-disclosure, was impressed with the universal pattern 
which many of his clients shared in cone ing authentic 
thoughts and feeli , in order to live a cosmetic fe 
of pretens~. One of Jourard's goals as a psychotherapist 
was to help clients live more authe ically, to stop 
misrepresenting themselves to the people with whom they 
lived. 
Definitions 
Self-disclosure was the hypothe proposed by 
' Jourard in 1964. He speculated that wil ng, transparent 
presentation of the self to another person fac tates 
interpersonal relationships and interpersonal health 
and contributes to physic .health. Transparence was 
defined as the honest attempt by a person to reveal his 
innermost thoughts and feelings. In the initial self-
disclosure investigations based on subjects' own self-
rating o f their closure to important people in their 
lives, self-disclosure was defined from a personal 
perspective (Chelune, 1979). Jourard (1971) used the 
self construct to describe the revelation of personal 
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information to others. Such a disclosure was not seen 
as isolated acts conditioned only by external stimuli, but 
rather a critical prerequisite to become one's real self 
in relation to others. 
According to Cozby ( 19?3), p. 73), 11 sel f-disclosure 
may be defined as any information about himself which 
Person A communicates verbally to Person B. 11 Worthy, Gary, 
and i<:ahn (1969, p.59), defined self-disclosure as 11 that 
which occurs when A knowingly communicates to B 
information about A which is not generally known and is 
not otherwise available to B. 11 Pearce and Sharp (1973, 
p. 409), defined self-disclosure as 11 an invitation to 
share experience. 11 Egan (1970) speculated that self-
disclosure is 11 story 11 (present tense) rather than 11 history 11 
(past tense). 
Jourard ( l96L,) hypothesized that man cannot know his 
true nature until such time as he has made it known to others. 
Once disclosure begins to tal:e place, a person will better 
be able to know and understand hir:1self. He n;aintained 
that self-disclosure will lead a person into better 
mental and physical well-being. He writes of a person 1 s 
well-being: 
••• that accurate portrayal of the self 
to others is an identifying criterion 
of healthy personality, while neurosis 
related to inability to know one's 
real self and to make it known to 
others (1958, P• 91). 
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In The Transnarent Self, (1964), Jourard's main 
assumption was that man can attain to health and fuller 
functioning only when he gains courage to be himself 
among others. He brought attention to disclosing 
behavior as an important factor in personal development, 
and he further defined meaningful self-disclosure as 
the communication of the private world of an individual 
to another in a language that was clearly understandable. 
Such a communication was vital for psychological well-
being because no man could know himself except as an 
outcome of disclosing himself to another person. 
Authentic self-revelation was seen, therefore, as a 
first step toward awareness of submerged thoughts and 
feelings. Openness provided a means of social comparison 
and reality testing that essential to psychologic 
growth. 
Jourard differentiated between the "public self" 
and the "real self''. 'l'he "public self" js the view of 
a person that he desires others to know. The "real 
self" is similar to what Rogers called "authentic" 
(1961). For Jourard, a person is acting his real self 
when he behaves the way he feels, not how he thinks 
others think he should behave. The way to attain this 
real self according to Jourard is to engage in self-
disclosure. He concluded in The Transparent Self 
that there was a strong correlation between health, 
both physical and mental, and self-disclosure. 
Self-disclosure Flexibility 
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Self-disclosure has become a much-studied phenomenon. 
Various researchers have studied self-disclosure, but 
they have focused either on individual differences across 
social settingsor on the situations that influence these 
individuals. Chelune (1979) differentiated what he called 
the key issue of "trait 11 or "state" view of self-
disclosing behavior. He concluded: 
Researchers must decide whether the 
focus of the study will be on individual 
differences in self-disclosure across 
social-situational content, or conversely, 
on the conditions or situations that 
influence self-disclosure across 
individuals. This decision essentially 
requires the researchers to choose a 
"trait" or a "state" view of self-
disclosure (1979, p.4). 
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Early studies of self-disclosure were primarily 
concerned with various individual difference variables 
and used the Self-Disclosure Questionnaire to measure 
past self-disclosure. Other studies (Snyder & Monson, 
1975; Bern & Allen, 1974; Chelune, 1977) emphasized the 
limitation of taking a "state" or "trait" position and 
suggested the interaction of both person and situation 
variables in social setting. Jourard (1964) speculated 
that there an optimal level of self- closure for a 
given situation, and a person whose level of disclosure 
is consistent across situations without regulating 
social content is least-liked. · Other researchers sug-
gested that the ability to regulate one's characteristic 
patterns of self-presentation on the basis of uation-
al cues appears to be important for effect inter-
personal functioning (Chaiken, Derlega, Bayman, and Shaw, 
1975). Chelune ( 75) has called such an ability self-
disclosure flexibility and Snyder (1974) has ter~ed this 
dimension self-monitoring. Self-disclosure flexibi ty 
requires the individual, ily, to differentiate 
i nterpe rs on a l and situat var s such as 
to~oic of self- closure, tarcet and sett condit 
and secondarily, to ada and regu e his or her 
closure ahavior accor (Che ' 1975). 
Individuals with high self-disclosure exibil 




and could de~onstrate iate self-disclosure in a 
soc sett Individuals th low self-disc sure 
fle ity were likely to show a trait- view of 
self-disc sure (Chelune,l979). 
Der and Chaikin (19 ) indic ed that self-
disclosure always an interactional variable. The 
ability to discriminate between s uations where 
closure is appropriate or not in a social setting 
characteristic of a healthy person. They furthei assumed 
that positive mental h is related to appropr e-
ness of self-disc sure which means that the time, 
occasion and the relationship between the disclosure 
and ener are all considered by the aker. ft 
(1969) also suggested that self- closure appro iate 
only when is part of an ongoing relatio and 
should be reciprocal and mutual between two people. 
Demographic and Biological Characteristics 
Various investigators have studied self-disclosure 
in relation with sex, age, igion and nationality. 
Progress, however, has been hampered by definitional and 
measurement problems (Chelune, 79). Furthermore, the 
terature on self- closure does not provide evidence 
of consistent relationships between self-disclosure and 
these variables (Archer, 1978). Most of these stu 
have examined sex as a variable. Jourard and Lasakow 
(1958), and Jourard and Richman (1963) found that females 
typically disclose more than males in nearly all subject 
areas and to l disc sure targets. Cash (1975) found 
that both sexes self-disclosed more to a female than to 
a male. Mulcahy (1973) reported that female same-sex 
disc sure was greater than male same-sex disclosure. 
Chelune (1976) found that females disclosed more intimate 
format n but not more tot information. 
Other studies found that males and females engagc.u in 
the same amount of self-disclosure (Graff, 1976; Shapiro 
and Swensen, 1977), and one study (Sermat and Smyth, 1973) 
found that males closed more than females. Although 
75 ent of the studies support Jourard 1 s original 
proposition, numerous studies cast doubt on the neral 
notion of sex differences self-disclosure. The 
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research on sex differences in self-disclosing behavior 
has been limited to comparison of anatomical sex. 
Rosenfeld, Civikly, and Herron (1979) suggested that the 
focusing on psychological sex as well as on anatomical 
sex of both subjects and targets might clear some of the 
confusion of sex differences in self-disclosure studies. 
Age does not appear to be an important factor in 
self-disclosure in adult samples (Plog, 1965). However, 
Jourard (1961) found a decrease in self-disclosure to 
targets of mother, father, and same-sex friend as age 
increased. An increase was reported in disclosure to 
other-sex friend or spouse up to age 40, with a general 
decrease thereafter. 
Religious and cross-cultural differences in self-
disclosure have been examined through the use of Jourard's 
questionnaire. When Methodist, Jewish, Baptist, and 
Catholic subjects were given self-disclosure question-
naires, there was no significant interaction between 
denomination and disclosure to the various target persons 
for either sex (Jourard, 1961). However, the Jewish males 
obtained disclosure totals significantly higher than those 
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found for each of the other three male groups, none of 
which differed significantly from each other. 
Summary of Research Relating to Theoretical Construct of 
Self-Disclosure 
The definitions of self-disclosure research have 
been examined. It has been shown that there have been 
serious inconsistencies in the conceptual definitions 
used in self-disclosure research. While much of the 
research focused either on individual differences across 
social setting or on the situations that ~nfluence these 
individuals, the evidence supports the interaction of 
both person and situation variables in a social setting. 
Furthermore, the literature suggests that ''appropriate-
ness" and "self-monitoring" in self-disclosure are 
important factors for effective interpersonal functioning. 
The present study will use the interaction of both person 
and situation variables as the definition of self-
disclosure in a counseling setting. 
Therapist's Self-Disclosure 
While there exists a substantial body of literature 
relating a therapist's interpersonal communication to a 
number of variables, the concept of therapist's self-
disclosure has attracted only a few counselors' atte~tiofi. 
Pioneers of huuianistic counseling such as Car~:!:uff aEu 
Rogers ( 1962) and 'l'ruax and Carkhuff ( 1969) have 
emphasized the importance of ~he counselor's self-
closing behavior. They described the counselor's 
self-references to own attitudes and values as be 
important in genuine counseling interaction. Mowrer 
0964) has sted that the therapist's self-
disclosure is essent to develop mutual honesty and 
trust and to enhance counse relationships. 
The self- closure reciprocity explanation is an 
extension of Gouldner's (1960) "norm of reciprocity 11 • 
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He speculated that individuals feel obligated to return 
the benefits they have received. Taylor ( 79) suggested 
that per son alit y and social content are important 
motivational aspects of self-disc sure. 
Reciprocity considered a factor and/or result of 
positive relationships (Jourard, l959a, 1963, 1964; 
Jourard & Landsman, 1960; Jourard & Jaffee, 1970; Jourard 
& Resnick, 1970; Johnson, 72; Cozby, 73; Pearce & 
Sharp, '?3; Ste , 1975; Wilmot, 1975; Judd, 1978). 
According to this d y a clic e f f e c t, people will tend to 
respond with closure to other people's disclosure, 
so that, over time, two people will disclose 
approximately the same amount of information to each other. 
In addition, the reciprocity factor implies that low 
disclosers will increase their disclosure when paired with 
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high disclosers, and that pairs of high disclosers will 
disclose more to each other than pairs of low disclosers. 
Counselor disclosure speci cally has been shown 
to facilitate c nt disclosure (Bundya & Simonson, 
1973; Jourard, l97la; Powe , 1968; Truax & Carkhuff, 
1965). Jourard & Rickman (1963) studied the dyadic 
effect with a questionnaire designed to measure 
disclosure output to and intake from the target ~erson. 
Substantial correlation was found between the measures 
of disclosure-output and disclosure-input with regard 
to all target persons. Both males and females reported 
more disclosure input than output in relation to a 
target persons except the mother, where input and output 
scores were similar. Female subjects in this study were 
found to have more disclosure to, and_ to have received 
more disclosure from, the various target persons than 
males. These findings indicated the dyadic effect to 
be a major factor in closing behavior. 
On the other hand, conflict results have been 
suggested by Branan (1967), who reported that counselor's 
self disclosure d not affect the client's ratings 
of the counselor's empathy and genuineness. Stunkel 
(1973) suggested that not all clients may favor counselor's 
sel disclosure. May and Thompson (1973) reported that 
clients with a low level of self-disclosure may react 
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negatively to self-disclosing counselors. Murphy (1973) 
used frequency of self-disclosure in counseling with 
college males and suggested that frequency of self-
disclosure had no sip.;ni ficant effect upon the client's 
perception of counseling interaction as measured by the 
Relationship Inventory (RI). 
Cozby's 73) review of the literature~on self-
provided compelling support to Jourard's claim that 
closure be g e t s closure. 'l'hree fferent 
hypotheses have been advanced to explain the motives of 
disclosure reciprocity (Altman, 1973; Chaikin & Derlega, 
74). They are trust-attraction, social exchange, 
and modeling. 
Trust-attraction~ The trust-attraction concept is 
closure 
the oldest explanation for the reciprocity effect and was 
originated by Jourard. This hypothesis speculated that 
intimate disclosure to another makes the recipient feel 
trusted and leads him to return disclosure as a gesture 
of willingness to trust the original revealer. This 
early assumption in self-disclosure reciprocity is 
mediated by "liking". It has been found, as expected, 
that liking plays a major role in disclosing behavior. 
Jourard (1959) stated that female subjects tended to 
vary the amount of disclosure output to co-workers 
25 
as the degree of liking for co-workers varied. He also 
found evidence for structured dyadic relationships 
such tha~ if a subject had disclosed much and knew much 
about a co-worker, the co-worker also knew much about 
and had disclosed much to her. Kohen's (1975) research 
suggested that people in "two-person" interactions had a 
relatively high correlation betweeen liking and self-
disclosure among females but not among males. 
Social exchange. The social exchange hypothesis 
assumed that receiving disclosure is a rewarding 
experience (Worthy, Gary, and Kahn, 1969). These 
researchers speculated that, since the recipient had 
received something of value, he or she felt obligated to 
return something of similar value. Vondracek and 
Vondracek (1971) found that sixth-graders disclosed more 
to a male interviewer who was disclosing rather than 
nondisclosing. 
;·'ode line:. '1'he ·,odelin;T, hypothesis is based on 
reinforcement and imitatio~ froc social learning 
(,. ' 1°7'?\ theory nanaura, ; ;. ~eigel, 0eigel, and Chadwick 
(1969) found that subjects actually disclosed and initiated 
disclosure to another's ihitiation. The classic study far 
modeling disclosure was conducted by Jourard and Eesnjcic;: 
(1970), workin~ with disclosing dyads. ~hey found that 
low-disclosing subjects disclosed as much as high-
disclosing ones when they were paired together. 
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latt 
and his col a~ues (!arl t, Jacobson, Johnson, ard 
:'orrice, 70) have indicated that clients increase 
their disclosure of personal problems following exposure 
to a proble:•l-disclo :·::odel. Stone and Uot~i b ( ?5) 
have indicate the positive effects of self-disclosure 
~odeling as a ceans of systematically preparing college 
students to self-disclo~e. 
Research has indicated that reciprocity effects are 
not only dependent on lih.i n g but also cannot be 
explained solely by the modeling and soc exchange 
hypothesis (Archer, 1978). According to Archer, attempts 
to contrast and separate theories of reciprocal 
disclosure based on modeling and on social exchange are 
not clear, mainly because of the difficulties in 
fferentiat in these two vari~bles in research. 
Sumnmry of 'T'heranist's Self-Disclosure 
Therapist's self-disclosure has been shown to be an 
important variable influencing the outcome of the 
therapeutic process. Furthermore, counselor disclosure 
has been shown to facilitate client disclosure. sting 
research suggests that trust-attraction, social exchange 
and modeling are the three contributing factors that 
appear to explain the disclosure reciprocity effect in a 
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therapeutic setting. This study einphasizes the importance 
of the counselor's self- closing behavior where a 
counselor's reference to his own at udes and values are 
nece in a genuine counseling relationship. 
Develooment of 3elf-Disclosure Inventories 
~he study of self- closure has developed into 
four inct lines of research: (a) the creation of 
psychometric devices capab of measuring the t ~ of 
sel disc sure; (b) an atte~pt to measure sex, age, and 
target differences in self- closure; (c) an effort to 
corre e the trait scores of self-disc e with ot 
personality variables; and (d) an atte t to 
methods of promoting self-disclosing behavior. 
most widely used instrume to assess dividual 
differences in self-disc e been Jourard's Self-
closure Quest nnaire (JSDQ). The init instrument, 
described by Jourard and Lasakow (19 ), consisted of 60 
items. The JSDQ required respondents to estimate by 
means of scale ratings e extent to which they usually 
closed thoughts and feeli about various topics, e.g., 
personality, body, money, and attitudes to various targets, 
e.g., mot , fat , same-sex friend, or opposite-sex 
friend. Analyses have shown that the JSDQ consists of 
three main factors: the parent factor, the boyfriend 
factor, and the girlfriend factor. 
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Jourard has also created a shorter 40-item check-
list of statements with rated intimacy value. The 
respondent checked whether the statement had or had not 
been fully revealed to a particular target (Jourard & 
Resnick, 1970). 
Cozby (1973), in a review of the literature, 
indicated that there was little evidence to support the 
predictive validity of the JSDQ. HurJeyand Hurley (1969) 
speculated that there was a failure of validity about 
the JSDQ to predict self-disclosure, and J"ourard ( 1971) 
has acknowledged the importance of situational variables 
in the predictive value of his inventory. 
Burhenne and Mirels (1970) have also emphasized the 
importance of the social situation in the use of the 
JSDQ. Chelune (1978) speculated that the JSDQ, as a 
past-behavior measure, was a poor measurement for 
predicting actual, ongoing disclosing behavior. Other 
determinants of self-disclosure such as interpersonal 
and situational components have been noted to be 
important factors of disclosing behavior (Goodstein 
and Reinecker, 1974). 
Following Jourard 1 s early efforts, the Self-
Disclosure Situational Survey (SDSS) was introduced by 
Chelune (1976) as a means to examine the tuational 
components of self-disclosure inventories. Unlike the 
JSDQ which measured the reported disclosure of six tonic 
areas to various target persons, SDSS measures the social-
situational detersinants of self-disclosure to individuals 
and groups. 
1he SDSS includes 20 different questions divided 
into four groups of five items each. ~ach item represents 
a low- to high-intimacy situation for each of four target 
groups. Thus, the SDSS has been grouped under the ~eneral 
heading of: Friends Alone, Group of Friends, Stran~er 
Alone, and Group of Strangers. This simple twenty-item 
inventory incorporated both important variables, the 
interpersonal and the setting condition. 
Chelune (1979) reported that since all disclosing 
occurs within a situational setting, the question of under 
what circumstance has been the most overlooked aspect 
in self-disclosure assessment procedures. He concluded: 
All disclosures occur within an environmental 
setting, yet the typical self-report inventory 
does not specify the setting condition for the 
subjects or consider its potential impact on 
the subjects' judgments. Subjects are left 
on their own to rate their recollections of 
past disclosures, which most likely vary 
widely with respect to the settings in which 
they occurred. Consider the following three 
sets of c cumstances and their potential 
contrasting effects on the subject's re-
col ction of the same disclosure. In the 
first situation our subject, a young male 
college student, is being driven home by his 
girlfriend after having drunk too much at a 
party. He tel his girlfriend he loves her. 
In the second situation, our subject is at an 
expensive restaurant having a candlelight 
dinner with his friend. He tells her that 
he loves her. Finally, in the third setting, 
the young man tells girlfriend that he 
loves her while having dinner with her parents. 
Although the target and the topic of disclosure 
are the same in all three scenarios, the 
differences in conte~t either mitigate or 
enhance the perceived valence of the subject's 
disclosure (1974, p.l9). 
SDSS t disclosure to groups as well as s le 
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targets measures closure in several sett that 
dif in intimacy (Chelune, ) • Unlike 11 trai V1 base 
tionnaires, it is a more sophisticated inventory 
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since it emnhasizee dual fferences disclosure 
as nerson-situation interactions (Archer, 19 ). 
Chelune (1976) reported reliability coefficients 
of 0.80, 0.89, and o.ao by the ~dd-even method three 
dependent samples numbering 79, 74, and 56, respective 
'l'est-retest reliability of the SDSS total score has also 
been reported and found to be 0.85. ~he correlation 
between the total score and each of the target groups 
were 0.76 to 0.85. Chelune (1976 also showed that actual 
verbal disclosure correlated .58 (PL .05) with SDSS 
Stranger score and interpreted the finding as supportive 
of the construct validity of the instrument. 
Summary of Literature Relating to Self-Disclosure 
Inventories 
The validity and reliability of the JSDQ and the 
SDSS has been examined. It has been shown that there is 
little evidence to support the predictive validity of the 
JSDQ. Unlike the JSDQ, the SDSS was found to measure 
social-situational determinants of self-disclosure and has 
been based on person-situation interactions. The SDSS 
was also shown to be reliable and to have stronger 
construct validity than the JSDQ as well as some evidence 
of predictive validity. The SDSS will be used in this 
study. 
• 
Imnact of Videotane Recording (VTR) in Counseling 
Since the late 1950's, television been used 
with much success in the treatment of psychiatric 
clients. The major focus has been on self-confrontation, 
with emphasis upon the feedback to the client of his/her 
own image. Videotherapy enables individuals to gain 
perspective on t~eir patterns of behavior by getting 
outside of themselves and confronting themselves from the 
objective distance of a television viewer (Kubie, 1964). 
~rect viewing of oneself, rather than being told by 
others of one's impact, an experience that can open 
up the client to the limits of his/her behavior, and 
support a change (Wilmer, 1969). This experience of the 
self is multi-dimensional and works at deep levels that 
have been hard to reach in more traditional forms of 
therapy (Ivey, 1970). 
The demand for the use of different mechanical media 
such as simulation film and VTR counselin! has been 
noted by Kagan (1970). VTR technology has recently 
become easily available to therapists working with a 
variety of subject populations in both research and 
treatment settings. 
Use of Videotape in Therapy 
The development of VTR has added a major new dimension 
to the methodology of therapy (Stern, 76). For the first 
time, counselors can see immediately how they have rfor~ed. 
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They can see not only results at once but can practice 
a given ll repeatedly until perfected (Kagan, 
1970). 
Some of t early work in VTR was performed by 
Ludsman & Lane (1963) who found video-taped interviews 
in role playing to be an effective device in counselor 
education. Walz and Johnston used VTR in 1963 to 
record counseling sessions and discovered that counselor 
trainees who viewed the tapes seemed to gain greater 
self-awareness and personal confidence. They suggested 
that VTR offered promise as a unique method of ass t-
ing counselor trainees to view their interview perfbrm-
ance. It appeared to change the trainees' perception 
without requiring the mediating influence of a 
supervisor. They further speculated that perhaps the 
change due to self-discovery could prove to be more 
perr:1anent than gest ns offered by a supervisor. 
Therefore, they concluded that provided a tec~nique 
of tr practicm:: students. 
athwohl, and ~iller 7. ) •'i 0 a' l. .(:> ]. e ri ;; r.. .L _ c... , t 
the use of VTR, Bloom's r:1ethod of lated rec to 
secure the maximum effect from the re of videotapes 
in counseline;. 'I'he method was called !!Interpersonal 
Process necall 11 ( IP1~), which provided both the counselor 
and the c ent with maximum cues for relivi their 
encounter throu the counseling session. eculated 
t the client, le viewing elf on videotape, felt 
suf ciently removed from the of himself on 
television screen to react to the 11 rsonll on the tor 
as being well-known to him, yet not quite him. 
Videotane Used in Non-Counselin,o· SetU.np:s to Chanr:e 
Galassi, , and Gitz ( ) used VTR feedback 
for assertiveness training with col students. 
feedback was part or a training am which included 
behavioral rehearsal and model • rrhe feedback 
component of t~e consisted of viewing CG Of 
r arsal bcl:.avior th COiYif;ients om trainer on 
e or opriate performance. Bernal 
uU.lized V'1'H fee to train the opriate use or 
behavior modificat techniques to mothers of 1 en 
ting high rates of 11 bratn be iors. 
Araong the n1et for faci.l at self-disclosure, 
one exciting much crest has been videotape model 
f- closing be or in eroups been increased 
exposing the group ers to a videot e sensitivity 
oup engaging in trust exercises (. Donald, Games, and 
, 1972). Other researchers also used videotape 
mo ls to elicit self- closure in both individual 
counseling and in t group setting th & Lewis, 1974; 
s & Ferry, J.g78). A possible way o exnlair such 
behaviors ~as su c te0 a~dura's research on 
::::ura ( that 
lcarninz could occur throuch the individual's noti the 
e;:perience of others h; ac.dit n to the ect experienc-
in o the outcoGe of his o~n behavior. 
le the literature reporting the results of usin~ 
t e VTH in counseli genera very enthusiastic, 
deLl. research relating specific 
ques to increas~ tea effect eness ill 
laddng ( z & Johnston, 1963). Yet, if VTH is used 
properly, it could cilitate teaching in training 
Summary of Research Relatin£ to VTR in Counseling 
VTf< counse has been shown to be: a) a new 
dimension to the methodology of therapy; b) an effective 
tool of behavioral change; c) the purest feedback that 
been developed; and d) a training device for 
therapists seeking to improve th own techniques. 
It has also demonstrated there a lack of 
stantive research to support these opinions. The 
current stu VI ill de er'tpiric data on the effect-
iveness of videot d models eliciti self-
closing b or in a counseling setting. 
Stunmary 
, researchers have accepted the concept that 
s £-disclosure is ne for an effective supportive 
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relationship. An increase in self-disclosure has been 
associated with an increase in mental he th, and in the 
building of positive relationships. A lack of self-
disclosure has been associated with illness, lack of 
supportive relationships, self-alienation and alienation 
from other people. 
Self-disclosure has become a much-stu d phenomenon. 
Various researchers have studied self- closure in actual 
therapeutic situations with psychometric devices. Despite 
extensive research on self- closing behavior, the 
results have been hampered by finitional and measurement 
problems. Reciprocity, trust, modeling and appropriateness 
were examined as contributing factors of self- closure 
within interpersonal communication. Chelune found that 
the appropriateness of self-disclosure was t variable 
not adequately addressed by Jourard and others and dev ed 
the SDSS to measure appropr e self-disclosure. This 
instrument has been shown to overcome the validity 
problems of the JS , and to c ify some of the confusion 
within the literature of self-disclosure. 
Existing evidence tentatively suggests that an 
increased willingness to disclose can be taught to 
therapist trainees as a part of their ni The 
present stu is an attempt to veri this cone , u.si 
, '.'!hich estab e{J v j r o l i () 1J j~ l j_ t :I , 
CHAPTER III 
PROCEDURES 
This study investigated the effects of videotape 
modeling of self-disclosing behavior on counselor 
trainees in a counseling practicum setting. The two 
independent variables were sex and videotape modeling. 
The dependent variables were client self~disclosure, 
counselor trainee's self-disclosing behavior, the 
rating of independent judges and the rating of clients. 
The Self-Disclosure Situation Survey .(SDSS) was used to 
measure counselor trainees and their clients self-
disclosure level. The Relationship Inventory (RI) was 
utilized to measure level of rapport between the 
counselor trainees and their clients. 
I. SELECTION OF THE SUBJECTS 
The population from which the subjects for this 
study were chosen consisted of those counselor trainees 
enrolled in counseling programs at California State 
University at Fresno (CSUF) during the Spring of 1980. 
The specific population consisted of approximately 200. 




The sample consisted of 26 counselor trainees who 
were not selected on a random basis, but were enrolled 
in Counseling Practicum courses as part of their 
requirements. There were two sections, both listed 
under Counselor Education and composed of 7 
Rehabilitation counselor trainees and 19 Counseling 
Education trainees. The subjects were assigned to two 
groups on the basis of availability of the two different 
sections in the Counseling Practicum. Both groups were 
exposed to classroom discussion, role playing, demonstra-
tion of counseling, practice counseling sessions with 
critique by individual supervisors and group counseling. 
Administration of Pre-test Self-Disclosure Situation 
Survey (SDSS) 
The investigator administered the SDSS to 
participating counselor trainees at the beginning of the 
study as a means of assessing an individual's level of 
self-disclosure within a number of social situations. 
Then a coin was tossed for each group to determine the 
experimental (E) and control (C) groups. The E group 
consisted of 6 males and 6 females and C group numbered 
6 males and 8 females. 
Objectives of Course 
The general goals and involvement of training in the 
Counseling Practicum at CSUF included the following items: 
A. To provide opportunity for application 
of th~oretical and technical knowledge 
gained from prior experiences ,directly 
or indirectly associated with the 
Counseling and Guidance training 
program. 
B. To provide experiences directed toward 
the improvement of trainee's ability to 
communicate with clients and to be in-
volved in the necessary activities to-
ward the solution of identified problems. 
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Each of the subjects of this experiment had 
completed all of the prerequisite courses in theoretical 
counseling required for admission to the practicum 
program. 
II. METHOD 
At the time of participation, the subjects 
understood that they would be expected to respond to a 
questionnaire concerning self-disclosure. Before direct-
ing the subjects to begin the questionnaire, the experi-
menter stressed that the information to be divulged 
would be treated strictly a confidential manner by 
using a numerical coding procedure. In addition, the 
experimenter stressed to each group that their most 
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honest and straight-forward responses were essential to 
the study, and that much thought was needed to complete 
the questionnaire. 
Observatjqn of Vjdeotape Vodel 
Following the above described pre-test procedure, 
each of the subjects in both the E and C groups observed 
videotape models of counseling performance for a period 
of 40 minutes. The videotape model of the E group differed 
from the C group mainly in the content of the tape. The 
E group observed videotape models of self-disclosing be-
havior. This tape was a demonstration of different 
counselors engaging in mutually revealing dialogues with 
their clients followed by practice in rating self-
disclosure. The C group viewed a videotape model of non-
revealing interviewing techniques, fo owed by role play-
ing to practice the intervieo/ing techniques. 
Self-Disclosure Activities 
Self-disclosure activities were des d for the E 
group to focus attention on the basic aspects of self-
disclosure and exercises related to self-disclosing be-
havior. The activities required approximately four hours 
and were divided in five segments: a) illustrating ·the 
Self-Disclosure Scale; b) observing and rating of the 
videotape model; c) perceiving self-disclosure; d) 
responding with self-disclosure; and e) shar exercises. 
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Illustration of Self-Disclosure Scale: Following 
the observation of the initial videotape models of self-
disclosing behavior, the experimenter talked briefly 
about the different levels of self-disclosure, and the 
subjects in the E group were exposed to the use of the 
scale for rating helper response on the level of self-
disclosure. The 11 helpee situation" below was 
introduced to illustrate four levels of the Self-
Disclosure Scale. 
Helnee situation. Sixth-grade student to teacher, 
"Whenever we pick sides at school, I'm always the last 
one chosen. The kids all know I'm so clumsy. It's 
really disappointing. Around home I'm the biggest guy, 
and they all want me to play even though I am a ttle 
clumsy. But here, I don't have a chance. What do you 
think I should do? 
Helper responses. Level 1.0: "I don't really have 
any idea. Lots of people get left out of things 11 • 
Discussion: The helper avoids giving any personal 
information. 
Level 2.0: 11 You feel it's not fair for them to 
choose you last". 
Discussion: This is a response to the helpee's 
feelings. It gives no clues as to the helper's reaction 
or ideas. 
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Level 3.0: "At one time I felt left out at school, 
too. I am not sure that the way I solved the problem 
would work for you. Would you like to tell me more 
about your situation?" 
Discussion: The helper volunteers personal 
information in general terms. The information offered 
is relevant to the helpee 1 s problem, keeping the focus 
of the interaction on the helpee. 
Level 4.0: 11 You know, when I was in sixth grade, 
no one wanted me on their softball team. It took me a 
long time to get over that. It sounds like you are 
experiencing some of the same kind of disappointment I 
experienced at your age. Maybe we can work this out 
together." 
Discussion: The helper is freely himself. The 
helpee can see him as a unique individual because the 
helper has disclosed himself in concrete terms. The 
helper has acknowledgeci tlw.t he shared the same kind of 
experience as the helpee and also expressed the unique-
ness of his experience without distracting the helpee 
from his own personal concerns. 
Observing and Rating of Videotape Model: Following 
the above exercise, another 20 minutes of videotape 
models of self-disclosure was observed. The tapes 
consisted of four different counseling sessions in which 
counselors were engaging in different levels of self-
disclosing behavior. The investigator asked the 
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subjects to rate each counselor for the frequency and 
depth of the self-disclosure by using the Self-Disclosure 
Scale that was provided to them. 
Perceiving Self-Disclosure: This portion of the 
treatment offered the opportunity to the trainees to 
respond to the following 11 problematic helpee situations''· 
Instruction: Please rate each of the helper 
responses on the Self-Disclosure Scale, putting the 
number (1.0, 2.0, 3.0, 4.0) in the blank to the left of 
the helper response. 
Helpee situation 1 
Student teacher to another student teacher: 
11 What was the idea of butting in on my class 
today? I can handle Jerry by myself. I know 
he was fooling around, and I was just waiting 
until he was in deep enough that he couldn't 
lie his way out again." 
Helper response:. 
_1. "I knew what I was doing, if you let that 
little runt get too far ahead of you, 
you'll never be able to keep him in line." 
_2. "Neddling with your class has really made 
you angry, especially since you knew what 
you were going to do with Jerry." 
__ 3. "I know you're angry. I've had people 
interfere in my class, too, and really 
gets me mad." 
_4. 11 Hy interfering messed up all your 
plans. You're wondering how could I 
do something like that." 
_5. "How can you be so sure you were going 
to be so effective with Jerry?" 
_6. HI realized I was out of line as soon 
as I corrected Jerry, but it was too 
late. I appreciated your not saying 
anything in class. If that had been me, 
I would have blown up on the spot. 11 
Helpee situation 2 
Third-grader to teacher: "I'm sure glad I 
was placed in your room. 11 
Helper response: 
_7. "That really makes me feel happy to 
hear you say that. 11 
__ 8. 11 0h? 11 
_9. ''You 1 re really glad I am your teacher 
instead of some else." 
_10. '1you're darn lucky to have me. I 
really know how to keep discipline in 
my class." 
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_11. (Hugging child) 11 Gee, I feel so good 
Please calculate your average discrepancy score 
using the answer key. 
Answer Key for 
Perceiving Self- closure 
Helpee situation 1 Helpee situation 2 
1. 1.0 ?. 3.0 
2. 2.0 8. 1.0 
3. 3.0 9. 2.0 
4· 2.0 10. 1.0 
5. 2.0 11. 4.0 
6. 4.0 
Responding with Self-Disclosure: Following the 
above exercise, another four "helpee situations" were 
introduced and the subjects were asked to formulate 
the own response as though they were responding to 
the helpee. 
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Behavioral Objective: The trainee should be able 
to write helper responses at level 3.0 on the Self-
Disclosure Scale. 
Instruction: Please read the helpee situation and 
formulate your response as though you were speaking to 
the helpee. Write it down as quickly as possible to 
retain the conversational style. Check your response 
against the criteria of a level 3.0 response on the Self-
Disclosure Scale. 
1. Student to teacher: 11 I don't know what to do 
this summer. Part of me wants to do nothing but 
relax, and part of me wants to get a job." 
Helper Response 
2. Child to mother: "Times have changed since 
you were a kid. You're old-fashioned. All the 
girls my age wear lipstick now. I'm not too 
young to wear it." 
Helper Response 
3. Student to teacher: '~ wish I weren't a kid. 
I'll sure be glad when I'm grown up. It's no 
fun being a kid." 
Helper Response 
4. Student to teacher: "I got an 'F' in math 
last week, but I just can't make myself study. 
I clean up my room, wax the car, or read 
magazines even though I've got another big test 
coming up. I want to do well but just can't get 
down to work." 
Helper Response 
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Sharing exercises: The subjects in E group were 
asked to pick a 11 partner 11 whom they knew least in the 
group and engage in a dyad experiment lasting at least 
30 minutes. The subjects were told that they had 
15 minutes to share with the 11 partner 11 his or her 
responses to the following: 
l. What is a particular happy experience 
that you remember? 
2. What was an especially significant 
experience that happened to you? 
3. What kind of things make you especially 
proud of yourself, elated, full of self-
esteem or respect? 
4. Who are you? 
5. How are you feeling now? 
The subjects were instructed not to ask questions 
of the person talking, or during the dyad, and to be 
aware of their own feelings at different times, and be 
mutually aware of the interaction. After each person in 
the group had the chance to respond to the questions, the 
group as a whole discussed the following questions: 
1. Did you enjoy doing this? Why or why not? 
2. Did you learn something new about your partner? 
3. Which of the person's four responses did the 
most to help you get to know him or her? 
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Following the above treatment, both groups were 
asslgned cllents and audiotapes of their counsellng 
sessions were recorded. E students were provided feed-
back in terms of self-disclosure with their clients on 
a weekly basis for three weeks. 
Independent Judgment of Audio-tape Recording and Rating 
by Client 
Initially, it was planned to have the supervisors 
at CSUF do the rating. However, it soon became evident 
that lack of time was the supervisors' concern. Two 
judges were trained to rate the subjects' at.diotapes 
in terms of self-disclosure, using Carkhuff scales. 
The judges were two therapists, one working on his 
doctorate at the University of California at Berkeley, 
and the other, a licensed clinical psychologist, 
holding a Ph.D. degree. In addition, at the end of the 
third counseling session, clients of both E and C groups 
completed the SDSS and the RI to measure client's level 
of disclosure and level of rapport. 
The interviews were tape re~orded and, from each 
~nterview, three two-minute segments. were. randomly 
selected, assigned code numbers, and randomly recorded 
on a master tape. The training session with the judges 
took place in the Way Home Counseling Center at 
San Francisco, California. After the purpose of the study 
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had been explained, the direct preparation training 
the raters the use of the instrument began. The 
master tape was played, and the raters were asked to 
complete the instrument without discussion. A comparison 
was made of two individual ratings of the tape. Where 




fy the various reasons st ed by the raters for 
their judgments. The tape was again re-played to 
i further, the bases for arr ing at rat 
• This process was continued until the two 
ju s were in feet agreement on all their ratings, 
and the mean of the ratings was used as an index of the 
trainee's self-disclosure (Appendix D). 
I II. 'rHB INSTRlir'1ENTS 
Self-Disclosure Situational Survey (SDSS) 
s was used in t study to measure self-
disclosure. This twenty-item inventory was developed by 
Chelune (1976), and it combined both interpersonal and 
setting condition variables of self-report disclosure 
inventories (See ndix A). The SDSS includes 20 
different social uations that are designed to sample 
various circumstances where a person may be involved 
social eraction. The 20 items are divided into 
four groups of items each, according to the target 
person or persons involved. The groups were obtained on 
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a rational basis; they express a 2x2 division between 
iend and Stranger.with single and 
Thus, the SDSS situations have been 
oup subdivision. 
ouped under t 
general heading of: Friend, Group of Friends, Stranger, 
and Group of Strangers. Within each of these target 
groups, five situations were ranked by raters accor 
to the rated intimacy level of the setting condition. 
'I'he SDSS can be administered individually or in a 
oup and takes approximately 15 minutes to complete. 
'I'he subjects were instructed to imagine themselves in 
each of t 20 social situations and rate each item 
by using a six-point s e. The rat of 1 expresses a 
willingness to 11 discuss only certain topics, and on a 
superficial level only, if at all, this situationn. 
'I'he rat of 6 represents a wil ngness "to express in 
complete detail personal information about myself in such 
a way that the other person(s) truly understand(s) where 
I stand in terms of my feelings and thoughts regarding 
any topictt. 
Chelune 76) reported reliability coe ients 
of 0.80, 0.89, and 0.80 by the odd-even method in three 
indenpendent samples numbering 79, 74, and 56, respectively. 
st-retest re lity of the SDSS tot score has a o 
been reported and found to 0.85. 'I'he correlation 
between the total score and each of the t et groups 
were also showed that actual 
verbal disc sure correlated r .58 CPL .05) with ..SDSS 
Stranger score and interpreted the ding as supportive 
of the construct validity of the instrument. 
The Relationship Inventory (RI) 
This inventory has been revised several t 
its original development by Barrett- nnard (1962) 
since 
and currently consists of 64 items. This instrument 
originally measured a person's ability to demonstrate to 
another person his capacity for (l) level of regard, (2) 
empathy, (3) congruence, (4) unconditiona ty of re d, 
and (5) willingness to be known. The willingness to be 
known factor was found to correlate ly with ti-:e 
congruence factor and was subseque ly elimi ed by 
Parrett-Lennard (Appendix C). On the revised 64-ite 
tained reliabili coeffic nts , Barrett- nnard 
between 0.96 and 0. on the four scales usinK a test-
retest procedure with two- and six-week int 
data for the test-retest comparison was hered froc, a 
e of college students 0!::: ) t a general 
introductory cours·e in psychology. 
corre ion for the sample of 40 
r's: level of regard, 0.84; 
st-retest 
e lde d the fol 
hie undorstandi 
0. congruence, 0.86; and unconditionality, 0. 
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Barret nnard (1962) carried out a formal 
content-construct validation procedure in which 
de tions and ections of variables were given 
to five judges who were client-centered counselors. 
The ju classified each item as either a positive 
or ne ive indicator of the vari in question. There 
was per feet ement among judges at the level of 
classifying an item positive or negative, on all items. 
No predictive validity data are av lable. 
The Carkhyff 1 s Scale 
Carkhuff (1967) deve d several instruments to 
measure the various dimensions of the 11 helping 
re ionship" in chotherapy as hypothesized by 
Rogers. One of the instruments employed a point 
scale upon which judges could rate a therapist's level 
of self-disclosure during a recorded therapeutic 
tuation. 
Carkhuff (1968) reported reliability coefficients 
of 0. 79 and 0. 81. Pearson product-rnornent rate-rerate 
re1iabilities have also been re ted and been found to 
be 0.80 (Truax & Carkhuff, 1967). 
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, DATA AHALYSlS AND THE VARIABLES 
The Hypotheses 
The five hypotheses tested by the present study are: 
H1 Regardless of sex, students in the E oup 
will show more self-disclosing b ior than 
those of the C group as measured by the S • 
H1 was operationally de d as: 
mean post-test score for counselors 
receiving self-disclosure training 
will be significantly greater than 
the mean post-t score for counselors 
not receiving self-disclosure training, 
with the pre-test as covariate. 
H2 Regardless of sex, students in the experimental 
group will be rated higher than those of the 
control group by independent judges in terms 
of self- closing behavior. H2 was operation-
ally de fined as: 
The mean post-test score of rating by 
two judges for counselors rece 
f-disclosure training will be 
significantly greater than mean 
post-test score for counselors not re-
ceiving self-disclosure training. 
e experimental 
group will be rated higher than those of the 
control group by their clients in terms of 
development of rapport as measured by the RI. 
was operationally defined as: 
The clients of the E group will rate 
their counselors as having better 
rapport than the c ents of C group, 
with greater rapport being interpreted 
as higher score on RI. 
H4 Regardless of sex, clients of students who were 
the E group will show more self-disclosing 
behavior than clients of students in the C 
group as measured by the SDSS. H4 was 
operationally defined as: 
The mean post-test score for cl nts 
counseJors will be 
ficantly greater t n:ean. 
post-test score for clients receiving 
counseling from non-disclos 
counselors .. 
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________ H;i There will be no difference between sexes on 
any of the four variables. 
ally defined as: 
H,- was operation-
:7 
There will be no difference between 
males and females in the study on any 
of the four dependent variables. 
Data Analysis and the Variables 
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The analysis of covariance was used to analyze the 
relationship between the pre-test and the post-test on 
the counselor trainee SDSS scores. Three 2x2 ANOVA's 
were used to study the interaction and the interrela-
tionship of the independent variables, sex and treatment, 
on the remaining dependent variables. These dependent 
variables were: l) student trainee's self-disclosure on 
SDSS, 2) student's client's self-disclosure on SDSS, 3) 
the rating of the judges on the Carkhuff's Scale, 4) the 
rating by clients of counselor trainees on the RI. A 
difference between the groups was assumed to be tenable 
when the criterion means for the two ~roups differed at 
the 0.05 level of significance. 
Summary 
Methods and procedures used in this study were 
presented in this chapter. A description of counselor 
trainee samples and populations and discussion of 
validity and reliability of SDSS, as well as RI, were 
also included. e hypotheses were listed and the 
statistical procedures used to test these hypot s 
were delineated. The results of the study are presented 
the following chapter. 
CHAFJ'ER IV , 
RESULTS 
'l'he problem inv igated in research was to 
discover ways in which self-disclosing behav could be 
taught to counselor trainees as part of their training. 
Five hypotheses were 1 ted and were operationally defined. 
'rhe fi h hypothesis consisted of four segme s (He: , Hcb, 
)a ) , 
and H5d)' each related to the four major hypotheses. 
h of these hypotheses vv as subjected to statist 
analysis. Descriptive data, hypotheses, and tho results of 
the udy are reported below. 
Inferential Test of Hypotheses 
The atistic analyses of this study were co~puted 
wit the Stat ic Package for the Soc l Science (S SS) 
at the University of the ific with the Eurro 
systeJn. 
Eroothesis l 
Pe,;ardless of Gex, stu r:ts ir: tl1e gro~~ ~ill shaw no 
sclosure b ior than t c e of the C 
'::easure 
,.-., \ 
J ) • 
There will be no difference between sexes on 
udents' SDSS scores. 
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Hypothesis 1 was tested using a 2x2 analysis of 
covariance (ANCOVA) to study the interact n an~ 
relationship between treatment and control groups. 
independent variables were sex and treatment, and the 
de p en dent variable was the student trainee's self-
closure on the SDS3. Students' e-test on SDSS scores 
served as the covariate. As reported in Table l, the 
ANCOVA disclosed signi cant difference (F=l7.5, PL .05) 
between treatments and no difference was found between 
sexes on students' S scores. There was also no inter-
action between treatment and sex. Therefore, hypothesis 1 
was rejected, and 5a was not rejected. An examination of 
table l shows that the experimental (self disclosing) 
group scored significantly higher on the test than t 
control group. It is also clear that there was no 
fference between the male and female scores. 
H~J2othesis c;_ 
Regardless of sex, students in the E group will not 
be rated higher than those of the C group by independent 
ju s in terms of s f-disclosing behavior. 
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H.;ypothesis 5b 
There will be no difference between sexes on students' 
rating by two independent jud~es. 
Hypothesis 2 was tested using analysis of variance 
CANOVA). The Carkhuff rating scores were used to test 
this hypothesis. As reported in Table 2, the AllOVA did not 
disclose significant difference and the null hypothesis was 
not rejected. Also, no difference was found for treatment, 
sex or interaction between sex and treatment, and 
hypothesis 5b was not rejected. 
Hypothesis 3 
Regardless of sex, students in the E group will not be 
rated higher than those of the C group by their clients in 
terms of development of rapport as measured by the 
Relationship Inventory (RI). 
Hypothesis 5c 
There will be no difference between sexes on 
students' ratings by their clients. 
Using thP two-way analysis of variance (ANOVA), the 
data indicated that the E group had a higher mean than the 
C group (see Table 3). Significant difference was found 
for treatnwnt ( F=8. 7?6, PL. .05), but none for sex or 
interaction between sex and treatment. Therefore, 
hypothesis 3 was rejected and 5c was not rejected. 
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Regardless of sex, clients of students who were 
the E group will show no more self-disclosing behavior 
than clients of students in the C group as measured by 
the SDSS. 
Hypothesis 5d 
There will be no difference between sexes on clients' 
SDSS scores. 
Hypothesis 4 was tested ng the two-way ANOVA. 
The results of t 
i cate that 
testing are presented in Table 4, and 
F value for Hypothesis 4 did not reach 
the level of significance estab d for t 
therefore, H4 is not rejected. Also, no 
study; 
ficance was 
found for sex or interact 
and H5d was not rejected. 
between sex and treatment, 
Summary 
Five hypot s were ed and results reported. 
Hypotheses 1 and 3 showed that the treatment-had 
significantly affected the behavior of counse trainees 
in terms of their SDSS scores and in terms of their 
behavior as perceived by ir clients as measured on 
the HI. differences were found between the sexes on 
any of the dependent variables, nor were ju 1 rati 
of counselor trainees or cl nts' S 
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scores different 
The final chapter of this study presents the 
cussion of these findings and the recommendations 
for further study based on the findings of this study. 
Table l 
Summary Results of ANCOVA for Students' Scores on SDSS 
Source of Variation 
Treatment 
Sex 




























Summary sults of Two-Day 
Treatment by Sex 
Source of Variation 
Sex 



























Summary Results of Two-Way ANOVA for RI Scores 
'l'reatment by Sex 
Source of Variation 
Group 
Sex 
Group by Sex 
Residual 
•rotal 
















20 50 • Ll43 
23 64.549 
Conventional 









Sumwary Results of 'l'wo-'.'iay ;OVA for Client SDSS 
eatment by Sex 
Source of Variation elf' F 
Group 6.155 l 6.155 0.052 
Sex 8.480 l 8.480 0.072 
Group by Sex 88.008 l 88.008 0.750 
sidual 2347.095 20 117.355 
'r 2~.L1-8.625 23 106.462 
Treatment 
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AHALYS IS, SUl'~'r·iARY A11D CLUSlQ}.JS 
This chapter will be presented three sections: 
a) summary and discussion of present findings; b) 
cone ns; and c) recommendation for future research, 
Summary and Discussion 
The ~eneral purpose of this udy was to explore 
ways which self- closing behavior could be taught 
to counselor trainees in a counseling practicum sett • 
It was also proposed to determine the degree, if , to 
which otape mo could enhance self- closing 
behavior in counselor trainees. 
The population under study was from those counselor 
trainees enrolled in counse program at fornia 
State University Fresno. Twenty-four counselor 
trainees who were not chosen randomly, but were enrol d 
in counse practicum constituted the sample udied. 
instruments used to assess the trainees were 
the Self-Disclosure Situational Survey (SDSS); the 
lationsh Inventory (RI) and the Carkhuff Scale. 
An analysis of the scores obtained on two of t three 
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measures indicated that students who were provided 
------------~inBLLLaPfr_Lraining~are rated higher b~~tuh~e~l~·rL_~c~l~i~e~n~t~sL_ ______________ __ 
and showed more self-disclosing behavior than those 
students who were not involved in the training. A 
significant difference was found between the means of 
the pre- and post-test scores of self-disclosing 
behavior as measured by SDSS. 
This finding is in agreement with the studies by 
Weigel, et al (1969), Jourard and Resnick (1970), 
where modeling was found to be an effective way to 
initiate self-disclosing behavior. Research examining 
the effects of modeling and instruction has shown fairly 
consistent results in that modeling has been shown to 
have a significant effect on increasing self- disclosure. 
[viarlatt(l970), found the most powerful technique to be 
a combination of instruction plus modeling in teaching 
counseling skills. 
Students who participated in the self-disclosure 
workshop were exposed to both modeling and instruction of 
self-disclosure. 'l'hese students not only were ''active" 
participants, but also were exposed to modeling of self-
disclosing behavior. Thus, what was suggested by 
Bandura (1965), that new behavior can be learned through 
models might have been a possiblity that occurred. 
Indeed, Bandura maintained that learning could occur 
through the person noting the experience of others in 
own behavior. It seems probable that videotape model-
ing had an effect on students' behav within the 
practicum sett • This supports the reports by a 
number of authors (e.g., ~acDonald, 72, Stone and 
Gotlib, 1975) t videotape models are effective in 
presenting appropriate behavior in neral and self-
disclosure, in icular. 
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~hen the students were rated by the independent 
judges, no signi cant difference was found between the 
control group and the experimental group. This may 
possibly be re ed to the superiority of videotape over 
audiotape. Since self-disclosing behavior does not limit 
self only to verbal communication, reasonable to 
say that the non-verbal cues which d not appear in the 
audiotapes could have been detected through videotape. 
Reports in the terature have supported the importance 
of non-verbal communication in counse (Kagan, 1970), 
and suggested videotape may possess a variety of 
distinct advantages when compared with audiotape, 
generally, and cifically when u self-disclosing 
behavior (Wuehler, 1975). In addition, the three two-
minute segments 
enable the 
not have been an adequate sampl.e to 
to make a reliable judgment. 
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When students were rated by their clients, a 
significant difference was found between the control 
group and the experimental group, with the experimental 
group showing a higher mean than the control group~ 
This finding seems to indicate that there is a 
positive relationship between the counselor's self-
disclosure and the outcome of counseling. Indeed, 
~owrer (1964), has suggested that counselor's self-
disclos0re is essential to developing mutual honesty 
and trust and to enhancing the counseling relationship. 
However, there is an argument between Mowrer's 
finding and studies by the pioneers of humanistic 
cou~seling like Jourard (1964), Rogers (1962), Truax and 
Carkhuff (1969), in which counselors' self-disclo~ure 
has been emphasized. These studies described the 
counselor's self-reference to his/her own attitudes 
and values as being important in genuine counseling 
interactions. It is, therefore, not unreasonable to 
expect a positive relationship between the counselor's 
self-disclosure and the counseling outcome. It is 
possible that the treatment had an effect on the 
counselors' behavior and consequently affected the 
outcome of their counseling. 
When clients were measured for their self-disclosing 
behavior, no significant difference was found between the 
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clients of the control group and the clients of the 
experimental group. Based on the review of the literature, 
this finding was not expected, and it contrasted with 
similar findings of Jourard & Jaffee (1970); Pearce & 
Sharpe (1973); Judd (1978); and Derlega & Chaikin (1975). 
However, the finding is in agreement with Stunkel (1973), 
May and Thompson (1973), in which counselors 1 self-
disclosure might elicit a negative effect upon clients 1 
self-disclosure. One possible explanation of the failure 
to support this hypothesis is that the numbers of sessions 
for clients might not have been enough in order to show 
some changes in clients 1 ~ehavior. If this explanation is 
accepted, it would suggest that the time factor and 
number of sessions are equally important variables to 
elicit self-disclosing behavior. 
Vhen students were grouped by sex, no significant 
difference was found among them in regard to self-
disclosing behavior. This finding is in agreement with 
studies done by Vondracek (1971), and Weigel, Weigel, & 
Chadwick (1969), and it is representative of the general 
literature (Cozby, 1973). However, this finding is in 
contrast with Jourard 1 s (1964) in which sex was found to 
be related to self-disclosure. Jourard (1964), argued 
that men were competitive and disclosed less in order to 
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______ ___...my_ s t i fy_ others ; also , be sJtgg_e_S_t_ad __ WDnL8_ll_ar_e____c_lo_s_eJ:'_____:t_o, ________ _ 
their feelings than men are, and they allow others to 
become more intimate with them than do men. 
One possible reason of nonsignificance of sex of 
subjects could be the level of sophistication of the 
students in general. Since these students were all 
graduate students in counseling, it is possible that 
the ability to self-disclose is already part of their 
behavioral repertoire and needs only to be elicited by 
specific cues. Therefore, Jourard's reasoning did not 
apply to them, and as a result, it closed the gap 
between male and female in this research. 
Conclusi-ons 
1. Counselors trained using videotape modeling of 
self-disclosing behaviors demonstrated a measurable 
increase on self-disclosing behavior. 
2. It appears that there is a positive relationship 
between the counselor's self-disclosure and the outcome 
of counselin,z. 
3. Clients of counselors in this study who took 
the self-disclosing training did not show more self-
disclosing behavior than did clients of counselors ~ho 
did not receive this training. 
4. Sex does not appear to be an important factor 
in self-disclosure in an adult sample of counselor 
trainees, 
f-lecornmendations for 1i'urther I-iesearch 
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l. Longitudinal studies should be conducted which 
assess the impact of self-disclosure training on 
students for periods of at least two semesters within 
the counseling practicum setting. 
2. This study should be replicated usin~ a larger 
sai!!ple. 
3. To determine maximum treatment i~~act, a longer 
training exposure to self-disclosing behavior for the 
subjects is needed. 
4. More intensive training for the judBes and 
perhaps more judges are recommended in order to control 
the ratin~ procedure, In addition, the two-minute 
seg:·:,ents i:'a~,r not hGJ.ve been an adequate Sa'tple to enable 
the raters to make a reliable judgment. 
Conclusj_on 
This research was designed to examine the effects 
of videotape modelinB of self-disclosing behavior on 
counselor trainees. This study attempted to answer such 
practical questions as: a) can an increased willinsness 
to disclose be taught to counselor trainees as part of 
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their train:Lr:.p'? b) to what de;o;ree, if any ,'-----'a=·o ___ e=s~v__,.i,__.,c"-'le,._.o-,-_- ______ _ 
tape modelin~ enhance sclf-disclosin~ behavior on 
~ounselor trainees? c) if there is a change in self-
disclosing behavior, does this change contribute to the 
development of rapport between counselor and client? 
Conclusions of this study could not statistically 
validate that counselors' self-disclosure facilitated 
clients' self-disclosure. However, coun.selors' self-
disclosure was shown to be an important variable 
influencing the outcome of the counseling process. 
Furthermore, the effectiveness of videotape models 
in eliciting self-disclosure is shown in the current 
study. This supports that videotaped models are 
effective in presenting appropriate counseling skills 
in general and self-disclosure in particular. 
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The Self-Disclosure Situations Survey 
This is a survey of 20 different situations to see how people 
would react to them in terms of how willing they would be to 
reveal information about themselves in each specific situation. 
As one of the individuals in this survey, you are to indicate 
how willing you would be to self-disclose personal information 
in each situation. Do this by imagining your f in the 
situation, and then ask yourself as to how revealing you would 
generally be. 
To record your reactions to a situation, use the Numbered Scale 
below. Select the number which best indicates the degree of 
self-disclosure at which you would be comfortable in the 
situation, and put that number in the blank within the 
parenthesis in the column opposite the number of the situation. 
Use this same Numbered Scale for all your answers. 
In looking at the numbered Scale, you will see that only the 
numbers at the far left and far right (1 and 6) have been 
described. You should, however, use any of the numbers which 
best represent your reaction to the situation. The numbers 
from 1 to 6 are to be understood as indicating gradually 
increasing degrees of willingness to disclose at a personal 
level in that situation. 
Numbered Scale 
1 2 3 
I would be willing to discuss 
only certain topics, and on a 
superficial level only, if atl 
all, in this situation. 
4 5 6 
I would be willing to bxpress, 
in complete detail, personal 
information about myself in 
such a way that the other 
person(D) truly understand(s) 
where I stand in terms of my 
feelings and thoughts regard-
ing any topic. 
On next page is the list of situations. Imagine yourselfm 
each of the situations and then indicate, using the Numbered 
Scale, the degree ·to which you would be willing to disclose. 
Please be sure you answer each item. 
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Self-Disclosure Situations 
1. You are on a blind date. s- : . .::_ ~_, 
2. You are having dinner at home with you family. u rc - 5 ~ .;-
3. You are sightseeing with a tour group in Europe. 
4. You are sitting next to a stranger on an airplane. .::; _::.cl 
5. You are with the family of a friend. 
) 6. You are in a coffeeshop with some casual friends. 
) 7. You are being introduced to a group of strangers. 
8. You are a member of an encounter/sensitivity 
group. 
9. You are at a party with some friends. 
10. You are in the library with a friend. 
11. You have picked up a hitch-hiker while drivingo 
12. It's evening and you are alone with you boy or 
girl friend in his or her home. 
( ) 13. You are applying for a job as a public relations 
consultant. 
( ) 14. You are in a discussion group on human sexuality. 
) 15. You are at a restaurant with you date. 
) 16. You are meeting your girl or boy friend's parents 
for the first time. 
) 17. You are eating 1 unch alone and a stranger asks if 
he (she) may join you. 
) 18. You are taking a walk in a park with you girl or ;-~- ,C ~- i 
boy friend. 
) 19. You and a friend are driving to San F'rar1ci sco. 
) 20. You are on a picnic with friends. 
APPENDIX B 
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Client Reoc tion to RelC\tionshj.D Inventor>.:: 
In order for your counselor to become more effective 
helper, it is very important that you tcice a few minuteu 
ond provide some feedback regarding tho counseling session 
that you have just ~ompleted. 
Please consider each st ... tcment with referenc0 to ycu.r 
present relationship with your counselor. Mark each 
Gtutement in the left margin accordine; to how you !'et!i that 
it is true, or not true in this relati.onsilip.. Please mark 
every one and wri tc in ('1' or .F;J, true or false. 
1. He r.-spects me as a person. 
2. He wants to understand how I see things. 
3. His interest in me depends on the things I say or do. 
-!. He is comfortable and at ease in our relationship. 
5. He feels a true likini; for mf!. 
-- 6. He may underst.and my word!! but he does not see tl-.e way I (ef'!. 
-- 7. \Vhe:her I am feeling happy or unhappy with myself makes no real 
difference to the way he feels about me. 
-- 3. I fee! that he puts on a role or front with me. 
-- 9. He is impatient with me. 
____ 10. He nearly always knows exactly what I mean. 
- _ll. Depending on my behavior. he ha5 a better opinion of me s'>rr.etinles 
than he has at other times. 
--12. I ft>el that he is real and genuine with me. 
__ \3. I !eel appreciated by him. 
__ \4. He looks at what I do from his own point of view. 
--15. His feeling. toward rne doe:m't depend on how I (e~l toward hi:.n. 
--16. It ma~es h1m uneasy when I <Jsk or talk about certain things. 
--17. He 13 1nd1fferent to me:'-~ 
_18. He usually senses or realize;~ what I am feeling. 
-19. He want.:J me to be a ~articu.!.ilr kind o( per:::on. 
---20. I n:arty alway3 feel that what he says exprPSSes <!xactly what htl is 
feel!ng and thinldn;: <ti be says it. 
--21. H: finch me rather dull aa:i unintere3ting. • 
-22. Hlll own attitude:J toward ~Ot:::Ht o!' the things I do cr say prevent him 
from under.~tanding me. 
--.. '23. I can (or could) be openly critical or appreciative o£ him without 
really makirig him feel any differ.:?nt.ly about me. 
-24. He want3 me to think that he li~e3 rnq or under.ltal:d.s me more th.m 
he rE>aJI y does. 
___ 25. He car~s for me. 




__ ::!8. He Jot>s not :woid anything thac Li important for our rebtion;;hip. 
--~9. I feel that hP disap}noves of roe. 
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__ 30. He realizes what r mean even when I have difficulty in 3aying it. 
__ 31. Hi.:> attitude toward me stayg the 3ame: he is not pleased with me 
sometimes and critical or di.iappointed at other times. 
__ 32. Sometimes he is not at a!L comfortable but we go on, outwardly ignor· 
ing it. 
__ 33. He just tolerates me. 
__ 34. He u~ually understands the whole of what I mean. 
If I show that [ am angry with him, he becomes hurt or angry with 
me too. 
__ 36. He expres.;es his true impressic-ru and feelings with me. 
__ 37. He Li friendly and warm with me. 
__ 38. He just takes no notice of some things that I think or feel. 
__ 39. How much he likes or disl.ik.:;; me Li not altered by anything that I 
tell him about my.-;elf. 
__ 40. At times I sense that he Li not aware of what he is really feeling with 
me. 
__ 4L [ feel that he really values me. 
__ 42. He appreciates exactly how the things I experience feel to me. 
__ 43. He approve.:> of some things I do, and plainly di.iapproves of others. 
__ 44. He is willing to express whatever is actually in his mind with me. 
including any feelings about himself or about me. 
__ 45. He doesn't like me for myself. 
--46. At times he thinks that I feel a lot more :~trongly about a particul:.lr 
thing than I really do. 
__ 47. \Vhether I am in good spirits or feeling upset does not make him feel 
any more or less appreciative of me. 
__ 48. He is openly hi.ms~lt in our relationship. 
--49. I seem to irritate and bother him. 
__ 50. He does not rcali~e how seruitive I am about some of the t.b.ings we 
di.scU38. 
__ 51. \\nether the ideas and feelings I express are "good" or "bad" seerns to 
m::tke no difference to his feeling toward me. 
__ 52. There are times when I feel that his outward response to me is quite 
different from the way he feels underneath. 
__ 53. At times he feels contempt for me. 
54. He underst::tnds me. 
-=:ss. Sometimes I am more worthwhile in his eyes than I am at other 
times. 
56. I have not felt that he tries to hide anything from himself that he 
-- feels with me. 
__ 57. He is truly interested in me. 
__ 58. His response to me is usually so fixed and automatic that I don't really 
get through to him. 
__ 59. I don't think that anything I say or do really changes the way he feels 
toward me. 
__ 60. \Vhat he says to me often gives a wrong impression of his whole 
thought or feeling at the time. 
__ 61. He feels deep affection for me. 
__ 62. \\'ben I am hurt or upset he can re<:ognize my feelings exactly. 
without becoming upset himself. 
__ 63. What other people think of me does (or would, if he knew) affect 
the way he feels toward me. 
I believe that he has feelings he does not tell me about that are 










----- ~·· ---····· ·-----··········SCALE-5..-~ ---····· 
FACILITATIVE SELF-DISCLOSUHE IN INTEHPEHSONAL PHOCESSES 
A SC1\LE FOR MEASUHEMENT" 
Level 1 
The helper appears to attempt actively to remain detached from the 
helpee(s) and discloses nothing about his own feelings or personality to the 
helpee(s). If he does disclose himself he does so in a way that is not tuned to 
the helpee's interests and may even retard the helpee's general progress. 
EXAMPLE: The helper may attempt, whether awkwardly or skillfully, to 
divert the helpec's attention away from focusing upon personal 
questions concerning the helper, or his self-disclosures may be 
ego shattering for th~ helpee and may ultimately cause him to lose 
faith in the helper. 
In summary, the helper actively attempts to remain ambiguous and an unknown 
quantity to the helpce, or if he is self-disclosing, he does so solely out of his 
own needs and is oblivious to the needs of the helpee. 
Level 2 
The helper, while not always appearing actively to avoid self-disclosures, 
never volunteers personal information about himself. 
EXAMPLE: The helper may respond briefly to direct qucs:ions from the hclpee 
about himself; however, he does so hesitantly and never provides 
more informativn about himself than the helpee specifically re-
quests. 
In summary, the helpee either does not ask about the personality of the helper 
or, if he does, the barest minimum of brief, vague, and superficial responses 
are offered by the helper. 
5 This scale is a revision of earlier versions of the self-disclosure scale (Carkhuff, 
1968; Dickenson, 1965; Marti1 & CarkhufF, 1965; Truax & Carkhuff, W67 ). 
Levc: 3 
The hc:lper communicates an openness to volw.tecring personal information 
about himself that may be in keeping with the h~lpee's interest, but this in-
formation is often vague <llld indicates little about the unique character of the 
helper. 
EXAMPLE: \Vhile the helper conununicntes a readiness to disclose personal 
information and never gives the impression that he does not wish 
to disclose more about himself, nevertheless, the content of his 
verbalizations are generally centered upon his reactions to the 
helpee and his ideas concerning their interaction. 
In summary, the helper may introduce more abstract, personal ideas in accord 
with the hclpec's interests, hut these ideas do not stamp him as a unique 





The helper freely volunteers information about his personal ideas, attitudes, 
------------and-e.x-r~FieFle~-in-aeeonl-wit-h-t-he-heltwe's--inteF~t-s-:mEI-eoneems;.-. -----------------
EXAMPLE: The helper may discuss personal ideas in both depth and detail, 
and his expressions reveal him to be a unique individual. 
' In summary, the helper is free and spontaneous in volunteering personal in-
formation about himself and in so doing may reveal in a constructive fashion 
quite intimate material about his own feelings, values, and beliefs. 
Level 5 
The helper volunteers very intimate and often detailed material about his 
own personality and in keeping with the helpee's needs may express informa-
tion that might be extremely embarrassing under different circumstances or if 
revealed to an outsider. 
EXAMPLE: The helper gives the impression of holding nothing back and of 
disclosing his feelings and ideas fully and completely to the helpee. 
If some of his feelings are negative concerning the helpee, the 
helper employs them constructi,·ely as a basis for an open-encled 
inquiry. 
In summary, the helper is operating in a constructive fashion at the most 
intimate levels of self-disclosure. 
Again it is most effective to hegin at level .3 where the helper com-
municates an openness to volunteering a minimal degree of person~1l 
information about himself. Although the helper may introduce more 
